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EXECUTIVE OVERVIEW

[I” aims to increase the skills of young people on Media and Information Literacy

(MIL) through the integration of MIL in the curricula of pre-university education
system in Albania. According to UNESCO, Media and Information Literacy is broadly
understood as a set of competencies that empower citizens to access, evaluate and
use information critically.

_|_he project “Building Trust in the Media in Southeast Europe and Turkey, Phase

The project was implemented in 20 schools in Albania, 10 schools of secondary
education and 10 high schools, located in Tirana (14}, Durrés (2], Elbasan (2) and
Lezha (2). Initially, MIL curricula was drafted by ASCAP experts and then consulted
with the teachers of 20 selected schools in a round of curricula adaptation workshops
that took place in the first year of the Project. Afterwards, the Trained Trainers,
delivered the training to 240 teachers, who were directly involved with MIL piloting.
After the training, piloting took place in each of the 20 schools and the teachers were
mentored while they were piloting MIL curriucula integration in different subjects that
are taught in pre-university education level.

This research report presents an analysis of the results achieved by the Project and
MIL curricula piloting in 20 schools, and it is based mainly on the perceptions of the
teachers and students who were engaged in the project’s activities.

The study uses a mixed methodology, combining quantitative and qualitative research
methods. As for the sample, participants were 170 teachers (57.1% teaching in high
schools and 42.9% in secondary schools] and 973 students (70% were from high
schools and 30% from secondary schools). In-depth interviews were conducted with 7
teachers, 4 school leaders, 3 mentors, a representative of ASCAP and a representative
of AMI. Project documents and reports were also analyzed.

Participants report that MIL is very important to be taught on school level, for both
students and the teachers. 52% of students who answered the questionnaire confirm
that MIL is very important for them and 44.1% of teachers think it is very important.
About 38% of students confirm that MIL has helped them in academic subjects
and about 46% in everyday life. The project created a clear and comprehensive
understanding by helping teachers and students to develop new forms of competences
(knowledge, skills and attitudes), to master the basic skills for critical thinking, to
express themselves and to actively participate in the teaching-learning process. 40%
of students think that teachers should be trained to integrate MIL in the curriculum
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so that young people and other peers become media and information literate.

Pariticpation in the MIL courses and the progress that the teachers have done is
clearly confirmed by 74.7% of the teachers, who express that they already have gained
a lot of information on MIL. Also, the use of MIL elements in the teaching process
after the project intervention has increased: 26% of teachers confirm that they always
use MIL in teaching process and 66% use it often. Almost 100% express that they have
planned learning objectives related to media use after the project intervention.

As for the mentoring, 97.1% of the teachers acknowledge that it has been helpful to
better understand the integration of MIL in the lesson. 50.6% of teachers confirm that
MIL trainings should be offered to all teachers and 31.2% think that teachers should
be involved in continuous training with the intention to increase competences in this
field.

In relation to the challenges related to the integration of MIL in the curriculum of
pre-university education, about 30% of teachers confirm that the planning of specific
activities aiming to observe the student’s achievements has been the main challenge,
while about 22% others assert that the other challenge has been the planning of
concrete activities for the inclusion of students in tasks related to MIL. In addition,
school's environment, more specifically the conditions in each school, school
infrastructure, computers, teachers’ capacities were also mentioned as challenging.
The lack of technology at school, but also at home for many of the children, makes it
difficult to practice MIL at certain times.

Key recommendations:

= MIL should become part of a mandatory training program for all teachers, and
be seen as an opportunity to prepare students for their roles as citizens and
content consumers/producers, and effective contributors in the democratic
discourse;

= Continuing professional development will be essential to address changes and
developments in the field, as well as to respond with appropriate pedagogical
strategies;

= The use of technology in the classroom is an incentive for students to be
involved and engage more compared to the cases where traditional forms of
teaching/learning are used (the book, chalk and explanation on the teacher’s
board):

= The continuity of the project and the support of schools to develop other
dimensions of MIL such as critical thinking and the creation of content/
expression requires a long-term investment;
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* |nvestments to develop basic infrastructure in schools, media laboratories
(which would include computers, projectors, internet, equipment for audio and
video recordings, libraries, etc.) in order for students to receive information
and also to develop further skills and competencies in the field of MIL;

= Creating a professional network of teachers for MIL so those who have worked
on MIL can continue to collaborate and new teachers use it as a support system
for their MIL work.
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l.INTRODUCTION

in Southeast Europe and Turkey, Phase II" (heareafter the project] implemented

by the Albanian Media Institute (AMI) with the financial support of UNESCO and
European Union (EU). Additional to that, a brief description of the purpose of this
study and the selected approach together with the structure of the report.

_|_his chapter presents an overview of the project “Building of trust in the media

1.1 About the Project

The project “Building trust in the media in Southeast Europe and Turkey, Phase Il” aims
to increase the compentencies of young people on Media and Information Literacy
(MIL) through the introduction of MIL curricula in the formal education system in
Albania. The project was implemented during 2020 - 2022 and the main objective is
the enhancement of MIL knowledge and competences of young people in Albania,
through the piloting of the MIL curriculum in formal education.

This project contributes to the education sector, as prioritized in the Pre-Accession
Instrument Il, by improving the knowledge, skills and competencies of students and
teachers for media and information literacy. At the same time, increasing the quality of
the education and training system, as well as strengthening the cooperation between
central and local government and civil society through a comprehensive approach.

1.2 What is Media and Information Literacy (MIL)?

Taking into account the technological developments and digitalization in almost all
areas, “information” has been added to the traditional definition of media literacy,
transforming it into a more comprehensive concept: Media and Information Literacy.
According to the well-accepted definition of UNESCO, MIL is a set of competences
(knowledge, skills and attitudes) necessary for life and work in today’s society. Media
and Information Literacy includes all types of media and information providers, such
as bookstores, libraries, archives, museums, but also information received via the
Internet, regardless of the device accessed, or the platform where the information is
received. MIL equips citizens with the skills and competencies to be active and critical
citizens who can participate in social life and shape democracy.
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The competencies that MIL aims to develop are the ability to access and locate
information sources; the ability to use and understand media and information with
the intention to practice it in everyday life; the ability to assess the reliability, accuracy
and objectivity of sources; the ability to create and produce media and informational
content; the ability to participate by knowing how and when to interact with media
and information creators and editors; the ability to understand the way media and
information systems work, their organization and the way information is produced;
the ability to recognize, seek and protect quality media and information sources.

1.3 Purpose and approach of the study

The purpose of the research report is to collect evidence and identify the results
achieved on media and information literacy in the 20 piloting schools where the
project “Building trust in the media in Southeast Europe and Turkey, phase Il" has
been implemented.

e To evaluate whether and how the project has contributed to increasing the
skills of young people on Media and Information Literacy (MIL] through the
integration of the MIL curriculum in the formal educational system in Albania.

e To highlight the changes that the project has caused both for students and
teachers related to the media and information literacy

The study uses a combined approach of the quantitative method (questionnaires with
teachers and students to measure perceptions) and in-depth interviews with mentors,
teachers and school principals, as well as analysis of project documents.

1.4 Report structure

In addition to the introductory chapter, this report has 4 other chapters that present
the existing theoretical framework for Media and Information Literacy, research
methodologyandinstruments, dataanlysisandlessonslearned with recommendations
for the future.
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Il. LITERATURE REVIEW

Information Literacy (MIL), focusing on the concept of MIL, its benefits, its

This chapter presents an overview of the existing literature on Media and
dimensions and how the term and practice has developed until now.

2.1 Maedia and Information Literacy (MIL)

In the digital age, the knowledge and understanding of the world around us, and
our participation in it, are inevitably shaped by the media and the technology we use
every day. Media messages have the potential to exert positive and negative effects
on consumers. Media literacy aims to create active and competent users to decode
and produce media messages. The basic principle of media literacy is the process
of inquiry - the habit of questioning media content on a systematic basis. "A media
culture has emerged and in that culture images, sounds, and shows help in shaping
the structure of everyday life, dominating leisure time, shaping political views and
social behavior, and providing material from which people construct their own
identities” (Kellner, 1995). Media and information literacy is broadly understood as a
set of competencies that empower citizens to access, evaluate and use information
critically (UNESCO, 2013al.

There is agreement that MIL as an umbrella term it is based on civic engagement
with communication and content forms (information, entertainment, advertising,
misinformation and disinformation, etc.), how they are produced, distributed
and by whom; how people use or do not use the content; how they engage with
and understand the importance and functioning of libraries, media and digital
communications providers, or lack thereof; based on what knowledge, skills and
mindset do citizens evaluate the content; and how people manage their interaction
in order to distinguish and determine their engagement with information and
other types of content, media and digital communication tools to achieve desired
outcomes in personal, social, political, economic and cultural lives [UNESCO, 2019).

In 2011, UNESCO took an important step in the field of MIL by introducing an MIL
curriculum for teachers, which enables teachers to create a greater understanding
of the role of media and information technology in their lives and in the lives of
their students. The MIL Curriculum defines media and information literacy as
“core competencies (knowledge, skills and attitudes] that enable citizens to engage
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effectively with media and other information providers to develop critical thinking
and learning skills throughout life with the aim of socializing and becoming active
citizens”. MIL deals with the process of understanding and using media and other
information providers, as well as information and communication technologies. MIL
aims to help teachers and students develop an informed and critical understanding
of how different media and technologies work, how they can be used, how they
organize information, create meaning, and how to evaluate the information they
present. MIL also includes the ethical use of media, information and technology, as
well as participation in democratic and intercultural dialogue (Wilson, 2012).

Studies show the importance that MIL has in helping students to gain the
competencies they need for life and work in a media-dependent world. These
competencies include the ability to access, search, analyze and evaluate media
content and information, and use media and technologies to share information and
tell their stories. Teaching and learning MIL involves explorations of three main
areas: media production by both media industries and media users; media texts and
networks/platforms, including how messages and information may be transmitted
and distributed; and media audiences by explaining how they can be targeted, how
they respond to, and how they actively use media and technology. Media literacy
eveolves around helping students develop an informed and critical understanding
of all forms of media and related technologies, including their potential impact
and use. For many educators, media literacy competencies are directly related to
democratic rights, active citizenship and technological skills.

Article 19 of the Universal Declaration of Human Rights states that "Everyone has the
right to freedom of thought and expression; this right includes freedom of thought
without interference, as well as freedom to seek, receive and share information
and ideas by any means necessary, regardless of frontiers”. MIL allows people to
better understand different forms of media and their impact on society. It increases
people’'s awareness of culture, their values, the importance of information and
communication. Media systems, societies and individual human beings are complex
and multifaceted. This is why media and information literate people avoid quick
and simplistic judgments. Another goal of MIL is to enable greater access to media
and make it easier for people to create their own content. This can create an e new
vision for media access, structure and control, as well as develop a society where
people are valued as citizens and not treated as subjects.

Today's technologies allow people to create and analyze messages in a variety of
media formats such as text, photos or video. But the skills needed to do so must be
learned, practiced and updated frequently. This means being media literate involves
lifelong learning. Young people in particular, need opportunities to engage with
teachers so that they understand their experiences with mass media as well as
newer technologies such as social media and online platforms.
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Benefits of MIL

MIL is considered as a prerequisite for individuals, communities and nations to
enjoy and exercise their universal human rights and fundamental freedoms, in
particular: access to information, freedom of expression and the right to education,
as articulated inthe Universal Declaration of Human Rights. MIL is equally important
for the existence of good governance, accountability and transparency in any society,
for addressing poverty, economic and social development (UNESCO, 2013b).

The main benefits of MIL are as follows (UNESCO, 2013a):

Fosters respect for and the protection of human rights and freedoms, and
empowers all citizens to make informed decisions;

Provides a comprehensive framework for cultivating a critical mass, among
all citizens, of 21st century competencies that are required to respond to new
challenges, risks, threats and opportunities, given the significant influence of
information, media and ICTs on all spheres of personal, social and professional
life;

Helps to raise awareness, understanding and knowledge regarding the
functions of media and information providers in democratic societies; provides
understanding about the conditions required to perform those functions
effectively and responsibly;

Helps citizens to acquire the basic competencies required to access
information and media content, to evaluate the performance of media and
information providers in the light of the expected functions, and to create and
share knowledge in an effective and ethical manner.

Helps to enhance MIL competencies at institutional and individual levels, by
creating an enabling environment at national levels. Conversely, the availability
of MIL competencies increases demand for an enhanced environment and
its associated outputs, such as new content, services and products, as well
as employment, intercultural exchange and dialogue, leading to sustainable
development and peace.

Media and Information Literacy improves the teaching and learning process
provided by teachers to young citizens by helping them to become independent,
critical and reflective thinkers as well as effective, creative knowledge workers.

To enjoy the benefits of MIL, the following conditions are required (UNESCO, 2013al:

A single literacy approach or basic literacy alone does not support and involve
all stakeholders, including policy makers and decision makers, educational
planners and the professional community;
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MIL should be considered as a set of competencies composed of knowledge,
skills and attitudes:

e All citizens, including marginalized groups, such as people with disabilities,
indigenous populations or ethnic minorities, should have equal access to
information and knowledge and be able to express themselves;

e The creation of an enabling environment and capacity building for all citizens
on MIL are essential for building knowledge societies;

e Special attention is required to provide MIL training to teachers who, as
knowledge gatekeepers, significantly contribute to the empowerment of young
citizens.

2.3 Key aspects of MIL

MIL is the optimal outcome of media, information and communication literacy.
However, this raises the question of what outcomes can specifically be considered
or attributed to MIL. Three options can be distinguished in the literature: technical
skills, critical and analytical thinking and facts about media and ICT.

Technical skills include the ability to access and use computers, cell phones, and
other technical devices that provide media content and information. UNESCO's MIL
Curriculum (2011) defines this aspect of MIL as “accessing information effectively
and efficiently”. It is important to highlight that technical skills are an absolute
prerequisite to be able to implement MIL in practice. In many countries, MIL projects
must start with basic courses in Digital Media and Information.

Content decoding capabilities are important as the next step. They include the
ability to break down and analyze media messages (Mihailidis, 2009), but also the
recognition of one’s information needs and the ability to satisfy them. Another skill
Is that of media composition in the model of media competences. This includes
creating new types of media content, encouraging self-determination and increasing
individuals” opportunities for participation. So MIL definitely includes a practical/
demonstration aspect, as education always involves the competence to be able to
do and not just know certain things.

However, knowing facts about media and ICT is most relevant outcome to traditional
schoolingand education as awhole. Susan D. Moeller (2009) has summarized several
aspects of MIL from the user’'s perspective, arguing that media consumers must be
able to identify news, know how the media decide what matters, and understand the
media’s role in shaping global issues. Similarly, the importance of recognizing the
inner workings (contexts, routines, contents) and media effects has been pointed
out.
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Fostering certain attitudes toward the media and other sources of information
includes being critical of the media’s potential negative effects and being willing to
positively defend the media against potential sources of influence. Len Masterman
(2003) has argued that the aim of MIL should be critical autonomy, enabling 'young
people to stand on their own critical feet'.

2.4 Knowledge transferring and lifelong learning

AsMILisanewanddeveloping discipline, training and workshops should be provided
to ensure knowledge transfer. Knowledge transfer is an approach to improve and
educate with new information. Knowledge transfer can be acquired through reading,
research and other capacity building activities. This Iis a way to convey what the
expert has learned and share it with those who are interested in learning the same
fleld of knowledge. Knowledge transfer is also a way to educate those who are less
experienced and may need guidance and advice from the teacher or coach. This
translates into a lifelong learning experience. Mahoney's (2017) analysis of lifelong
learning is learning throughout our lifespan. As long as we live, we must continue to
learn new skills and acquire new knowledge.

Ensuring inclusive and quality education and promoting Llifelong learning
opportunities for all remains a key goal in a world where almost a fifth of the global
child population is not at school. Quality education is one of the 17 goals to transform
the world according to the 2030 Agenda for Sustainable Development, adopted by
all Member States of the United Nations in 2015 (UN, 2015). UNESCO has done an
outstanding job in training teachers in media and ICT, regarding the integration of
ICT in education as a teaching resource and the inclusion of media and information
literacy in the compulsory curriculum.

UNESCO suggests that it is important for MIL to be present “not only in education
policy, but also in communication and technology, culture and other areas of public
administration” (UNESCO, 2013c]. Despite this integrative trend, also in relation to
the training of teachers for the digital age, UNESCO has defined a framework of ICT
competences for teachers (UNESCO, 2019) and, on the other hand, a curriculum of
media and information literacy for them (Wilson et al., 2011).

In 2006, the European Parliament recommended a set of key competences for
lifelong learning, an important milestone in defining a comprehensive strategy in
the field of education, where competences are defined as a mix of knowledge, skills
and attitudes, which are suitable for any context. Key skills are said to be those that
support personal fulfillment, social inclusion, active citizenship and employment.
The debate became very interesting as several authors spoke about the importance
of preparing teachers for the challenges of the 21st century, namely in Europe, to
act in a changing society. Persson stated that “If educational professionals are to
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prepare an even more diverse group of learners for much more challenging work,
they will need substantially more new knowledge and radically different lifelong
skills than most have now “. A few years later, a study (Ala-Mutka, 2010) concluded
that learning objectives will focus more on skills than knowledge, that learning will
be more adapted to real-life needs, and that individuals will to be more active and
connected to their environment and therefore teachers themselves will become
lifelong learners.

Teachers are key actors in a changing social context, especially in an information
society. These changes have a greater impact on learning and are based precisely
on the exchange of information and the way knowledge is generated, but also on
the way information is sought, selected and used. That is why the expertise to
handle information is a vital skill for every citizen in the 21st century, especially for
professionals whose main material is information and knowledge.

New teaching and learning practices are also important for this reflection. Student-
centered teaching requires the use of digital and multimedia-based learning
resources. Libraries anddigital devices facilitate the reuse of digital content, allowing
access to a variety of resources and fostering the formation of critical thinking and
the creation of more complex ideas, encouraging students to use resources and
reinterpret them (McGill, 2011).
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lIl. METHODOLOGY

his chapter presents the research methods, the process of data collection and
analysis, the sample, as well as the limitations of the study.

3.1 Data collection instruments

The methodology used to conduct this study is a combination of quantitative and
qualitative research methods, starting with the review of all previous existing
documents (desk review) of the project (narrative reports, studies, manuals,
mentoring reports, etc.), as and with the collection of quantitative and qualitative
information in the field, through the preparation of relevant instruments. Quantitative
and qualitative data were collected in the 20 schools that were part of the Project.

Quantitative data were collected through questionnaires that were filled out by
teachers and pupils. The preparation of the questionnaire for data collection was
based on the project documents in order to explore the issues related to the project
interventions based on the Albanian context. First, the instruments were piloted and
then distributed for data collection.

The teachers’ questionnaire included several issues such as: demographic data,
information about MIL knowledge before and after the project, integration of MIL in
classroom before and after the project, contribution of the project to teachers’ skills
development, learning objectives related to MIL before and after the project , the
challenges for the integration of MIL in the curriculum of pre-university education,
the challenges in the learning process with students related to MIL, the evaluation
of mentoring according to teachers, the benefits of students according to teachers,
the purpose of using MIL for students according to teachers, etc.

The student’s questionnaire included: demographic data, information about MIL
topics before and after the project, MIL skills gained by students, importance of
MIL, students’ perceptions of why MIL has served them, students’ suggestions for
MIL to other young people.

The combination of quantitative and qualitative methods was necessary since the
research report focuses on gathering evidence and identifying the results achieved by
the project. With the intention to guarantee in-depth and comprehensive exploration
of all perspectives, qualitative data were collected through in-depth (semi-



20 | EVALUATIVE RESEARCH REPORT

structured) interviews. A total of 16 semi-structured interviews were conducted.

The interviews contained questions that were organized into sessions such are: the
results achieved by the project, the importance of mentoring, the main challenges
in integrating MIL in the classroom, the lessons learned, the changes they have
noticed in working with students, recommendations on what to do more in the field
of MIL etc.

3.2 Data collection process

The data collection was carried out during June 2022. The questionnaires were
preceeded by an informative section on the purpose of the study and the entire
process of howthe datawill be analyzed and the preservance of confidentiality. Before
the start of the interview, the participants were given information on the research
report, its purpose, and the preservation of confidentiality was emphasized in a
particular way, both during the data collection process, but also afterwards, during
their analysis. Some of the interviews were conducted online and the rest face-to-
face in school settings or professionals’ offices, depending on the opportunities that
the interviewees had.

In order for the participants to express themselves freely, the order of questions was
not strictly maintained during the interviews, with the intention for the interview to be
more natural, focusing on the issues of interest for the research report. During the
interview, other questions were asked in order to obtain the targeted information.

3.3 Data analysis process

A thematic approach was used for qualitative data analysis. The data were
transcribed and ethical considerations were respected throughout the transcription
process. After the experts became familiar with the data by reading and rereading
the transcript, they began to identify codes. After identifying the codes, there was
another process of reading the data, coding and creating categories. Categories
were analyzed for relationships, changes that helped in comparison and creation of
subcategories.

On the other hand, quantitative data analysis was done through excel. Each question
Is illustrated with pie charts showing the percentage while the information on the
attitudes of the interviewees is given through the graphs. The data obtained from
the questionnaires of students and teachers were analyzed separately.
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3.4 Participants / sample

The participation of various project stakeholders and students made an important
contribution to the drafting of this research report. Their participation served to
integrate the knowledge and perceptions of all stakeholders and beneficiaries.
Students, teachers and school leaders (of 20 schools that were part of the project]
participated in the research. Representatives from the Agency for Quality Assurance
in PreUniversity Education (AQAPE] as well as representatives of the Albanian Media
Institute, who implemented the project, were also involved as participants in this
research.

As mentioned above, quantitative and qualitative research methods were used to
conduct this research report, and data collection was based on the conduction of
structured questionnaires, administered online (through Google form] with teachers
(N=170) and students [N=973], as well as in-depth interviews (online and face to
face], 16 in total, with teachers [N=7], school principals [N=4), mentors (N=3], a
representative of AQAPE and a representatives of AMI.

The sample was intentional since the research targeted teachers and students who
were part of the project. The questionnaires were sent to the teachers and school
leaders, who then distributed them to the students.

Of the 170 teachers of the pre-university system, who answered the questionnaire,
57.1% teach in high school (10th - 12th grade) and 42.9% in secondary school (5th
- 9th grade).

Of the 973 students of the pre-university system, who answered the questionnaire,
70% were from high schools (10th - 12th grade) and 30% from secondary school
(5th - 9th grade).

3.5 Limitations of the study

The level of sincerity and reliability of the answers given by students and teachers
when fulfilling the online questionnaires despite the fact that the teachers were
instructed to inform the students about the importance of being objective and
truthful in completing the questionnaire.

As June was the last month of school it was somehow difficult for the teachers
to find time to conduct the interviews, which is why they were left free to choose
between face-to-face and online options.
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IV. RESEARCH FINDINGS

This chapter presents the findings of the research according to the data collected
through instruments that were desiged for such purpose and then an integrated
analysis of each category.

4.1 Students’ perceptions on MIL

973 students from the pre-university system answered the questionnaire. Almost
70% from the high schools and 30% from secondary schools.

HeER B School Level - Students

. High Elementary
. General High School

About 36% of the students who answered the questionnaire attended 9*" grade, about
20% attended 10th grade and about 15% attended 12th grade, as the figure below
shows. Some other 7.8% attend the 9th grade; 8.2% 8th grade and the remaining
10.2% 7th grade; 3.6% 6th grade.

Flelllps A Students - Grade Level

@ GradeV
@ Grade VI
() Grade VII
14.6% @ Grade VIl
@ Grade IX

‘ @ Grade X
@ Grade Xl
@ Grade Xl
@ oOther
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About 61% of the respondents are girls and 33% are boys. While 6% prefer not to
answer the gender question.

Gender of students

Figure 3:

@ Female

® Male

. Prefer not to say

58% of the students who answered the questionnaire are based in Tirana, 18% in
Durrés, 16% in Lezhé and 5% in Elbasan, as indicated in the chart below.

Figure 4: NI

M Tirana
® Durres

‘ Lezha
" 3% M Elbasan

W Kamza

16%

Students have diverse understandings of MIL, however they do have a common
denominator of it, which is the information security and accuracy, as well as the
connection to digital tools.

About 56% of the students affirm that they had MIL related information at an average
level before the activities taking place in the classroom on behalf of the Project. On
the other hand, 19% others had little information and 20% had a lot of information.

Information about MIL before the project intervention

| had information on average level
| had a lot of information

| had little information

| had no information at all

‘L
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41% of the students confirm that they already have better knowledge about the media
system after the implementation of the activities in the class related to MIL piloting.
Some other 30% state that they already have better knowledge about information in
the digital world, as shown in the figure below.

glelligsieol Knowledge gained by students after the project
intervention/activities

other - 3.10%
| have better knowledge about information disorder _ 11.90%
| have better knowledge how social media works _ 14.10%
| have better knowledge about the information in the digital space _ 29.80%
| have better knowledge about the media system _1_10%

35% of students confirm that they have gained critical thinking skills and about 29%
express that they have gained problem-solving skills, while about 20% have gained
skills to distinguish information disorders.

glelflgsAs Skills gained from students related to MIL

@ | have gained critical thinking skills

@ | have gained skills for problem solving

@ | have gained skills to distinguish different kinds
of information disorder

@ | have gaines skills to create media content

@ Other skills

52% of students who fullfiled the questionnaire confirm that MIL is very important to
them. About 41% confirm that MIL is important.
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MIL Importance

Very important
Important

Not so important

Not important

About 38% of students confirm that MIL has helped them in academic subjects and
about 46% in daily life, as shown in the chart below below.

Students’ perceptions on how MIL has been useful
to them

Everyday life
Teaching modules/curricula

Extra curricular activities

Other

40% of students think thatteachers should be trained to integrate MIL in the curriculum
so that young people and other peers can learn about it. Some other 19% think that
young people should be trained by young people. 14% think that applications and
online platforms should be developed and 12% that summer or winter schools with a
focus on MIL should be implemented.

el 0B Students suggestions about MIL for youth

Train teachers to include MIL in the curriculum

Train young people by young people

Conduct summer or winter schools with an MIL focus
Develop applications and online platforms

Develop awareness campaigns

Others




26 | EVALUATIVE RESEARCH REPORT

4.2 Teachers’ perceptions on MIL

A total of 170 teachers of the pre-university system answered the questionnaire, of
which 57.1% teach in high schools and 42.9% in secondary schools.

el MBS Affiliation of teachers by school

@® High Elementary
@® General High School

The vast majority of teachers who answered the questionnaire are women, 87.6% and
10% men, while 2.4% prefer not to answer. This gender disbalance participation can
be explained by the gender distribution in pre-university education. As the National
Institute of Statistics (INSTAT) shows in the 2021 report, in the academic year 2019-
2020, women predominated in the lower and middle cycle, respectively 75.5% and
68.4% of teachers at each level compared to men.

FeR AN Teachers' gender

® Woman
® Men

@  Prefer not to say

As for the residency, most are in Tirana (62%), 11% in Lezhé and Durrés, followed
by Elbasan 9% and Kamza 7%. This participation is explained by the fact that 14 of
the 20 schools included in the project are in Tirana. As for the location, most are in
Tirana (62%]), 11% in Lezhé and Durrés, followed by Elbasan 9% and Kamza 7%. This
participation can be explained by the fact that 14 of the 20 schools included in the
project are in Tirana.
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Figure 13: HIWYi

M Tirana

M Durres
Lezha

M Elbasan

W Kamza

Teachers of all subjects are represented in this report, as the figure below shows.

SR B Module

ICT

Theatre
Sociology
Social sciences
Civic education
Music

Maths
Chemistry
History
Albanian language and literature
Italian

French

English
Geography
Physics
Economy
Physical education
Basic education
Biology
Bio-chemistry
Arts

When it comes to the level of information about MIL before the start of the project,
60.6% of teachers confirm that they had an average level of information and 28.8%
that they had little information about MIL. Only 4.7% of teachers confirm that they
had a lot of information about MIL before the start of the project and 5.9% had no
information at all, as shown in the figure below.
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Flg i [nformation about MIL before the project for

teachers

I had information on average level
I had a lot of information
I had little information

I had no information at all

The progress after participating in the MIL courses organized on behalf of the Project
Is clearly confirmed by 74.7% of the teachers, who express that they already have a lot
of information about MIL and about 23% confirm that they have average information.

SRR Information about MIL after the project for teachers

I had information on average level
I had a lot of information
I had little information

I had no information at all

46.5% of teachers confirm that they have applied elements of MIL in teaching before
the project sometimes and the same number of teachers that they have applied often.

SLECIERYAS Applying MIL into teaching before the Project

Always
Often
Sometimes

Never
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In the meantime the use of MIL elements in the teaching process after the project
intervention has been increased. 26% of teachers confirm that they always use MIL in
classroom and 66% use it often as shown in the chart below.

Sl iy Applying MIL to teaching after the project
Intervention

® Always

o o
@  Sometimes
® Never

When it comes to teacher’s skills development on MIL, 78.8% confirm that it has
helped them a lot to select the right resources from the wide range of materials
coming from media and information sources; 70% express that it has helped them a
lot to use media and information in the school curriculum; 65.3% say that it helped
them a lot to evaluate media texts and information sources in a critical way, and 61.2%
sald it helped them a lot to assess students’ level of understanding of MIL.

Flellig=n VAN Project contributed to the skills of teachers

Assess the level of understanding of MIL by students — 61.2%
37.6%
Selected appropriate sources from the wide field of materials 78.8%
coming from media and information sources. 19.4%
Critically evaluate media texts and information sources E 65.3%
32.4%

Using media and information in the school curriculum F 70.0%
30.0%

© Helped a lot @® Helped somehow © Helped a little © Did not helpt at all
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68.8% of teachers confirm that they have planned learning objectives related to MIL
before the project intervention. While almost 100% affirm that they have planned
learning objectives related to the use of media after the intervention of the project
according to the figure below.

SLCIRA0EY Teaching objectives related to MIL before and after
the project

96.8%
68.8%

*Before the project *After the project

In the vast majority (66.5%) of cases, teachers confirm that they have planned these
media-related objectives for the use of MIL to provide additional information, the
use of media for the development of critical thinking skills, and the use of media to
express/create content.

Sl 2B Teaching objectives related to media

Using the media to provide additional information

([

@® Using the media to develop critical thinking skills

@  Using the media to creatively express their point of view
([

For all of the alternatives above
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Onthe other hand, related to the challenges for the integration of MIL in the curriculum
of pre-university education, about 30% of the teachers confirm that the planning of
specific activities aiming at observing the student’'s achievements in the learning
process has been the main challenge and about 22% affirm that the other main
challenge has been the planning of concrete activities for the inclusion of students
in tasks related to MIL. While 14% say that they have not encountered any particular
difficulties.

el 2788 Challenges for the integration of MIL in the
curriculum of pre-university education

@® Use of learning material resources from the media

@ Planning of concrete activities for the involvement of students in tasks
related to MIL

@ Planning strategies and education techniques for media and
information in the learning process

@ Planning special activities aimed at observing the student’s
achievements in the learning process

@® Nochallenge

® Other

In the meantime, the main challenges that teachers encounter in the teaching process
(meaning interaction with pupilslwhen applying MIL elements at school is the lack
of access to the Internet or technology (63.5%). 12.4% of teachers affirm that even
discussing highly sensitive topics is challenging and 11.2% affirm that they encounter
difficulties in adapting information to the student’s ages, since they teach in different
grades.

FelleEE Challenges in the teaching process related to MIL

The schedule and how it is structured

Lack of time for planning

Challenge of discussing sensitive topics in class
Difficulty in adapting information according to ages

Lack of access to the Internet, or technology

Lack of knowledge/training
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As formentoring, 97.1% of teacher's stress that it has been helpful to better understand
the integration of MIL in the classroom, as shown in the figure below.

glelUlgsn 88 Fvaluation of mentoring according to teachers

@® It was very helpful to understand the integration
of MIL in the lesson

| did not benefit from the mentoring

It did not help me professionally

| felt pressured by their presence in the lesson

Other

More than half of the teachers (52.4%]) think that students have gained critical thinking
skills as a result of the project. Some other 34.1% think that they have gained better
knowledge about MIL as a whole concept and about 13% express that they have
gained for problem solving skills.

FlelpsE Students’ benefit from MIL project according to
teachers

Better Knowledge about MIL
Problem solving skills
Critical thinking skills

Other

Teachers affirm that they achieve different goals through the use of MIL elements
into teaching, such as critical evaluation of the media (50%), protection from the
negative influence of the media (44.7%), educating students from bad habits of media
consumption (27.6%), as stated in the chart below.
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Helll=l7oi Based on what actually happens in the classroom,
what goals do teachers achieve when teaching MIL?

Other I 4.7%
Cultural identity cultivation [N 20.0%
Reducing bad habits of media consumption. Y 27.6%
Skills for text analysis [N 22.4%
Understanding different type and formats of media [N 17.6%
Skills for media production [N 21.8%
Critical evaluation of media NI 50.0%
Protecting students from the negative influence of the media [N 24.7%

Almost all teachers who responded to the questionnaire confirm that MIL is important:
44.1% think it is very important and 53.5% that it is important.

Flell=ES Importance of MIL according to teachers

Very important
Important

Not so important

Not important

50.6% of teachers confirm that MIL trainings should be offered to all teachers, and
31.2% think that teachers should be involved in continuous training with the intention
of increasing competences in this field.

FlelClg= el Teachers' opinion about professional development
related to MIL

@® MiL training should be offered for all teachers
@®  MIL must be integrated in all school levels

@  Teachers must be involved in continous professional training
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V. DISCUSSIONS: ANALYSIS
OF QUALITATIVE DATA

MIL in school, training, mentoring and project challenges.

3 ased on qualitative data, this chapter presents an analysis of the importance of

5.1 The importance of MIL in schools

All interviewed professionals report that MIL is very important for the school,
students and teachers. Although students are exposed to different elements of media
and information in specific subjects, the project created a much clearer and more
comprehensive understanding, helping teachers and students to develop new forms
of competence (knowledge, skills and attitudes)., to master the basic skills for critical
thinking, to express themselves and to participate actively in the education process.

Teachers report that they used different elements of media and information, but not
in a structured and planned way as it happened after being trained and supported
by mentors. The abundance of information that teachers and students encounter
creates confusion and many dilemmas about the authenticity and selection of the
right information. Increasing teachers’ capacities and understanding about MIL has
helped them to search for safe sources of information and guide students in selecting
appropriate information. All report that MIL is needed to inform and empower teachers
and students with the skills to critically analyze information and distinguish between
truth and falsehood.

“MIL helps foster critical thinking in students, fostering freedom of expression
and using information from safe, cited and valuable sources for any lesson.”

Teacher, Tirana

The teachers emphasize that MIL will help students not to be too superficial not o
be in using the internet when they can use it productively for further education and
information, while reducing the risks that the use of the Internet entails. They report
that it is crucial to cultivate in students the beneficial use of media with the intention
to serve learning process. The awareness and development of students’ skills on how
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to interact with different forms of media is essential, because in the future they will
not only convey the news and information they encounter on a daily basis, but will
often be responsible for the production of information as well.

Projects that bring innovative ideas and a new spirit are considered very important by
teachers and school leaders, for they bring a different way of thinking about media and
information compared to what teachers are usually used to teach in the classroom.

Some of the interviewees report that the project has given them the opportunity to
go further than the traditional learing/teaching and focus more on different sources
of information and their integration into lessons. The professional development of
teachers in the field of MIL has shifted their opinion on how can they include different
sources of information in the lesson. It was perceived as challenging at first, but the
training and mentoring provided by the Project has helped them to develop the right
skills, increase understanding and develop competencies that include the ability to
access, search, analyze and evaluate media content and information, such as and
using media and technologies to diseminate information and organize the lesson.

5.2 Teachers training

The project included 20 schools, out of which half were secondary schools and half
high schools, based in Tirana, Durrés, Elbasan and Lezha. Training was offered to 240
teachers. All participants expressed that the training on MIL curricula and modules
was crucial and that helped to create the ground for a common understanding of
the approach, as well as for the skills development to integrate it in the existing
curricula. All the teachers and school principals interviewed expressed that after the
training they had a different understanding and approach to MIL use in the classroom,
emphasizing: the requirements they had for the student, the way they included MIL
in the lesson, the analysis of the information that they themselves had to do before a
lesson, the instructions they gave to the students prior to the preparation of the tasks,
the ways in which the information was reflected and expressed by the students, the
very interesting facts that the students brought with their works, the encouragement
of the students to read beyond the surface of the media messages that they encounter
in everyday life, helping students to look for alternative ways to be informed.

“Initially, we were not well-informed about everything, we needed information
and guidance.”

Teacher, Durrés

“The training was necessary. We had used MIL in our own way. There is
information beyond books.”

Teacher, Tirana
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It is important to understand that, although teachers have free access to many teaching
resources, in many cases they lack the knowledge and skills necessary to use these
resources in the right way and that is why these training sessions are so important.

After the training, the teachers say that they have used much more sources of
information according to the relevant subjects by structuring the lesson differently,
using methods that have increased the participation of students. The teachers have
been much more careful in giving instructions for the information they have asked
from the students and this has guided the students to get the best from what the media
has to offer as it is very wide. Orientation is considered very important also because
surfing the Internet is dangerous and the need to inform students is immense.

“Students like to connect the technology part with the learning because it seems
fun and not monotonous. The students are involved in concrete activities and they
learn by doing; they are encouraged to express their opinion”.

Teacher, Durrés

“The moment we did the MIL training, we realized that we had to be structured
and clearcut on the requirements we posed to the students. We had to have a
different type of organization, to go towards authenticity, safe and objective
information, to incite interest to look for information beyond the book and beyond
the school, independence in obtaining information, to guide the student correctly
and accurately.

Teacher, Tirana

During the training, the cooperation that the participants of the different schools have
had with each other, as well as the part of the experience exchange, challenges and
examples that they have shared from practice, is also highly evaluated.

Regardless of the subjects they taught, all teachers agreed that gathering and verifying
data and information, communicating and reproducing knowledge are all aspects that
occur in all subject areas. Certainly, equipping teachers with skills and knowledge so
they can support their students has made them more confident as they expressed
that children are better users of technology.

There is a genuine interest from many teachers to advance their knowledge in many
aspects related to MIL and they really appreciate the training and even pointed out
that it needs to be followed up with more in-depth training.

Training on the use of media as a source of information through appropriate techniques
opened up a new area of AQAPE’s work with teachers in this area. There is a lack of
unified criteria for evaluating the teacher's performance on MIL, and the idea of a
three-level performance of the teacher was piloted: MIL as a tool for information;
as a method for promoting critical thinking; and as a method for creating content or
expressing oneself.
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5.3 Incorporating MIL in the classroom and working
with students

Capacity building trainings inteneded for teachers has helped them to understand
the comprehensive dimension of MIL and to accept its place in all subjects, and to
see it as integrated into the lesson rather than as an issue to be dealt with separately.
Teachers are generally more and more open to innovation, as they now see MIL as a
necessity in their work with students. The project provided a strong support in helping
teachers to understand MIL, increase capacities, share experiences,being mentored,
as well as putting in disposal additional resources, publications and materials in
Albanian language, etc. This increased their confidence and helped them to consider
it primary in the teaching process and to reduce the threat they sometimes felt in the
classroom that came from the fact that students are more skillful when it comes to
technology and internet.

“It seems a bit difficult to combine science with the media, but there are many
ways of getting informations. In classroom, MIL can help teachers to prepare
lessons and for example in the physics subject it can be applied very well. There
are many ways for locating information through media channels, and students
themselves have used videos and certain stimulations. Some of the students have
even uploaded their experiments to YouTube. This encourages them to be in the
center of attention, which is difficult to obtain even at school”.

Teacher, Durrés

MIL increases the possibility of knowledge construction through provision of a unique
perspective on the meaning of media messages. It offers opportunities to consolidate
and expand the development of competences and knowledge acquired in other areas
of the curriculum, both for teachers and students. As reported, teachers have used
MIL more to identify sources of information, to evaluate the reliability and accuracy of
sources, and to less as a method to increase critical thinking. This is also reflected by
the examples they shared about the ways of organizing lessons.

“The life of Balzac, which we did know very little and we were surprised by the
facts that students brought for that lesson. We made the connection between his
life, the themes of his works. If MIL is implemented, we will find very interesting

2

things to increase the curiousity of our students.

Teacher, Tirana
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“The spelling of the Albanian language, how the media affects it, the mistakes the

media does, the way they write, the use of foreign words instead of the Albanian
language. Students have seen various shows and journalists who use foreign
words or have read articles, which are written with spelling mistakes. It was the
topic of the project for the seventh grade and they did the project very well”.

Head of school, Tirana

“We need to work a little more on critical thinking and content creation. The
second and third levels are difficult. Students do not know how to create; they
find it easier to copy.

Teacher, Durrés

Many teachers agree that one of the main goals of education is to help young people
develop critical thinking skills. They consider crucial those MIL practices which are
closely related to developing critical thinking skills, which make it easier for them to
work with students and give them tools to be more active in analyzing images, media
messages and any sources of information they receive from the media.

Related to working with the students, it is reported that the they showed an increasing
improvement in the quality of the projects that they had to submit in different subjects.
Students began to be more critical in the selection of information sources and this
also came as a result of the instructions given by the teachers.

“Using quality information and disseminating it to their peers, this is the goal.
The improvement we have seen is very important, because the submission of a
project once was a printout of a copy-paste page, which the students probably
did not even read what they printed. Whereas, if the student is instructed on what
information to find, how to find it, the tasks are divided into groups, he is invited
to interpret it, give his opinion, etc., then he will develop a much more complete
work and will receive much more satisfaction from the whole process”.

Head of school, Tirana.

MIL facilitated the learning process as students accessed different types of information
that on the other hand reflected the academic level and skills of all students in the
classroom.
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5.4 Mentoring

Mentoring has been received by all teachers and school leaders in a positive light and
as they express it has increased commitment of the teachers and students to increase
the quality of the lessons by using as many MIL elements as possible. On the other
hand, it was interesting for the students as well, as they appreciated that someone
was interested in their work and they were satisfied that they did a lesson differently.

“Without mentoring we wouldn t be able to understand MIL, or even organize an
interactive and practical class”.

Teacher, Durrés

Mentoring made it easier to connect theory with practice. The exchange of ideas with
the mentor, the discussion on certain elements of the lesson, receiving suggestions
and feedback on the lesson has guided the teachers how to search, evaluate, use and
create information in their teaching.

The teachers suggest that the mentoring should be done several times and not just
once, since a lesson is more or less demonstrative, while in the future the teacher can
show other levels of preparation during the lessons and that creates the opportunity
to deepen and advance more in the use of MIL in the classroom.

Additonaltowhatteachers think, mentors also confirm the need for ongoing mentoring
tailored to the specific needs of teachers and their subjects.

“Mentoring all the time is very important for teachers, but it must be continuous
and respond to their requests.”

Mentor

The mentors emphasize that the integration of MIL should be part of the professional
development of teachers and the networks of teachers working with MIL should be
strengthened. However, they also emphasize the challenges that this process has,
especially regarding the available digital infrastructure.

“The extention of MIL to all schools and the universalization of this approach
also requires access to technological resources and sustainable internet in
schools and this is not always possible, at least not until now, but it is necessary”.

Mentor
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5.5 Challenges of integrating MIL into theclassroom

The challenge is the implementation, MIL curricla integration must come in a
structured and organized way, in particular taking into account that thisisanewfield for
teachers, who do not necessarily have the capacities and skills to be spontaneous and
creative. MIL should be an integrated part of the curriculum, and offer an intervention
plan for each subject. It is very important to plan the lessons in the curriculum from
the very beginning of the year, because their integration required extra efforts on
teacher’s side considering that its implementation came after the beginning of the
school year. The drafted MIL curriculum for pre-university teachers and mentoring in
itself, have been very helpful for the teachers to have a common understanding and
be skillful in its integration.

“By devoting ourselves to the book, the teaching methods, we had somehow
overlooked MIL and left it aside or we had told students to get information,
but we had not guided them properly. MIL integration should be organized and

E2]

consistent and should not be left to the teachers or students choice.

Teacher, Tirana

Another challenge is related to the school environment, inlcuding the conditions of
each school, the infrastructure of the school, the computers, the capacities of the
teachers. All interviewees reported lack of infrastructure as a major concern. The
lack of technology at school, but also at home for many of the children, makes it
difficult to implement MIL in practice at certain times.

The project has helped two schools with the purchase of some basic equipment such
as: computer, projector, laptop, the necessary tools which would help them to make
a media laboratory or interactive lesson. This has been very positive as teachers
have used the tools to demonstrate and develop different lessons with students and
increase their interaction through technology.

The growth and development of teachers’ skills to implement MIL requires ongoing
training and the involvement of all teachers. The lack of financial resources for
sustainable action means that the scope and coverage of needs is only at the project
level and that limits the extension to national level.
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VI. CONCLUSIONS AND
RECOMMENDATIONS

hischapterpresentslessonslearned,somegoodpracticesandrecommendations
based on the combination of quantitative and qualitative findings.

6.1 Lessons learned

The time for the piloting was not enough, the intervention in schools should be
extended over a longer period of time and accompanied by continuous training,
mentoring, and support with different materials and sources. Given that part of the
project was implemented even during the pandemic, this has increased even more
the difficulty in implementation.

Teacher'straining should be consolidated in the sense of engaging more professionals
for content preparation and training delivery. The trainings days should be spread,
thus not affecting the teaching process as well as for the teachers to be able to get
enough time to read the materials and prepare for practical, reflective and creative
tasks during the training, which are done with the intention to increase both theoretical
and practical competences related to MIL.

6.2 Good practices

Encoureaged by MIL principles, teachers have incited the motivation and inclusiveness
of students, as all of them wanted to be involved and share their opinion, and everyone
found themselves within the lesson. It has been stimulating for the children to explore
and bring out special and specific information related to the subject of the lesson
rather than simply finding the easiest information that is available in the internet or
media.

The school leaders and teachers involved in the Project have developed a better
understanding of the importance of developing MIL skills and competences.
This awareness of the importance of learning the basic skills of MIL for students
can contribute to the accurate implementation of curricula, creating the ground
and security for teachers in achieving learning outcomes in the relevant fields of
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education. All teachers report that they have encouraged students to question the
source and accuracy of information and have repeatedly emphasized issues related
to misinformation, personal data storage, and the dangers of using the Internet.

The students felt very good in the MIL piloting lessons and were very creative in
different topics and in the preparation of posters, videos, presentations expressing
the content in different forms.

“The children had gathered information that we were amazed at.”

Teacher, Tirana

The training of a group of teachers for each school is very positive as it has created
some capacities for the school that can help and inform other colleagues as well.
On the other hand, the trained teachers supported each-other and shared their
experiences and asked for help throughout the school year. Teacher training in
the field of MIL is important for the production and implementation of high quality
educational curricula.

Another good practice is the design of the MIL piloting diary sheet that AQAPE has
developed in consultation with the teachers. Through this diary, teachers have given
ideas on how they could use MIL in a specific lesson and have been supported by
mentors in doing that, of course being in accordance with the curriculum.

The various MIL resource materials (publications, videos, etc.) that have been offered
to teachers in Albanian have been helpful for teachers to have the opportunity to
read and be informed more widely, as well as to to refer these resources to other
colleagues.

6.3 Recommendations

Teachers should increase the crucial educational competences to promote media
literacy among their students. MIL should become part of a mandatory training
program for all teachers, so that they consider MIL as an opportunity to prepare
students for their roles as citizens and active consumers of media and information,
thus participating effectively in democratic discourse.

The use of technology in the classroom is an incentive for students to be involved and
engage more compared to the cases where traditional forms of teaching/learning are
used (the book, chalk and explanation on the teacher’s board).

The continuity of the project and the support of schools to develop other dimensions
of MIL such as critical thinking and the content creation/expression requires a long-
term investment. Continuing professional development will be essential to address
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changes and developments in the field, as well as to respond with appropriate
pedagogical strategies.

Additional modules on laws, ethics and copyright should be developed. That will help
the teachers and students to know and be educated on the use of information from
different sources.

Investments to develop basic infrastructure in schools, media laboratories (which
would include computers, projectors, internet, equipment for audio and video
recordings, libraries, etc.) in order for students to receive information and also to
develop further skills and competencies in the field of MIL;

Development of training plans at school level where trained teachers train other
teachers in schools to have a wider coverage and reaching all teachers.

Creating/strengthening a professional network of teachers for MIL so those who have
worked on MIL can continue to collaborate and new teachers use it as a support
system for their MIL work.
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ANNEXES

Questionnaire for Students

The Albanian Media Institute with the financial support of European Union and UNESCO
is conducting a research report that aims to collect evidence and identify the results
achieved on the piloting of Media and Information Literacy (MIL) piloting in 20 schools that
were involved in the project “Building Trust in the Media in Southeast Europe and Turkey,
phase II”. The purpose of the survey is to assess how the project has helped to increase
the skills of young people for media and information literacy (MIL] through the integration
of the MIL curricula in the formal educational system in Albania.

We guarantee that all the information you will give us while completing this questionnaire
will beconfidential, guaranteeing your privacy.

Thank you for your participation!

School: a. Secondary School b. High School
Name of the School

City

Class:

Gender: aM b F

1. How do you understand MIL- Media and Information Literacy?

2. How much knowledge did you have about MIL before the activities of the Project?
a. Ihad a lot of information
b. |had an average level of information
c. | had some information
d. |had noinformation at all

3. How much knowledge do you think you have gained about MIL after engaged in
activities organized in class related to this piloting:

a. lalready have a better knowledge of the media system

b. [already have a better knowledge of information in the digital world
c. |already have a better knowledge of how social networks work
d

| already have better knowledge of information disorders: propaganda,
misinformation, manipulation, hate speech, etc.
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4. What have been the main MIL benefits (in terms of skills) that you have taken from the
piloting:

| have gained problem solving skills

| gained critical thinking skills

| have acquired the ability to distinguish information disorders

| have acquired skills to produce media content

Other

© o0 o oo

5. How important is MIL to you:
a. Veryimportant
b. Important
c. Notvery important

d. Unimportant

6. MIL has helped me in:
a. my school subjects
b. extracurricular activities
c. everyday life
d. other

7. How do you think MIL should be carried out for young people and other peers?
By training teachers to include MIL in their curricula

By training young people through peer training

By organizing summer or winter schools with an MIL focus

By developing applications and online platforms

By conducting awareness campaigns

Other

T 0 o 0 T o

8. What aspects of MIL did you enjoy the most?

9. What would be your suggestions?
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Questionnaire for teachers

The Albanian Media Institute with the financial support of European Union and UNESCO
is conducting a research report that aims to collect evidence and identify the results
achieved on the piloting of Media and Information Literacy (MIL) piloting in 20 schools that
were involved in the project “Building Trust in the Media in Southeast Europe and Turkey,
phase II". The purpose of the survey is to assess how the project has helped to increase
the skills of young people for media and information literacy (MIL] through the integration
of the MIL curricula in the formal educational system in Albania.

We guarantee that all the information you will give us while completing this questionnaire
will be confidential, guaranteeing your privacy.

Thank you for your participation!

School: a. Secondary School b. High School
Name of the School

City

Subject:

Gender: a.M b. F

1. Whatdoes MIL means to you?

2. What was your level of knowledge about MIL before the project?
a. |had a lot of information
b. | had an average level of information
c. |'had some information
d. I'had noinformation at all

3. What wasyour level of knowledge about MIL after the training courses?
| had a lot of information

| had an average level of information

| had some information

| had no information at all

o O T o

4. According to you, how many elements do you think you applied during the teaching
process of MIL with the students before the intervention of the project:

a. Always

b. Often

c. Some times
d. Never

9. According toyou, how much doyou think you have applied during the teaching process,
elements of EMI with the students after the intervention of the project:

a. Always

b. QOften

c. Some times
d. Never
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6. In your opinion, how much do you think the project has helped you to:

It has helped | It has helped It helped very | It didn’t help
alot somehow little at all

Using MIL in the school
curriculum

Critically evaluate media texts
and information sources

Select appropriate sources
from the wide field of materials
coming from media and
information sources.

Evaluate the level of understand-
ing of MIL by students

7. Inyour work with students, have you planned learning objectives related to the use of
MIL before the intervention of the project:
a. Yes
b. No

8. Inyour work with students, have you planned learning objectives related to the use of
MIL after the intervention of the project:
a. Yes
b. No

9. If yes, the learning objectives related to the media were focused at:
a. Using MIL to find additional information
b. Using MIL for the development of critical thinking skills
c. Using MIL to creatively express their position.
d. All above

10. What have been the challenges that you have faced for the integration of MIL in the
curriculum in pre-university education:
a. the use of teaching materials/resources from the media
b. planning concrete activities for the involvement of students in tasks related to MIL
c. planning strategies and education techniques for MIL in the learning process
d. planning special activities aimed at observing the student’'s achievements in the
learning process
Other
There were no challenges

T o

11. What are the main challenges you encountered in the teaching process with pupils
when applying MIL elements at school?

The schedule and how it is structured

Lack of time for planning

The challenge of discussing sensitive topics in the classroom

Difficulty adapting information according to ages

o O T o
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e. Lack of access to the Internet, or to technology
p. Lack of knowledge/training.

Mentoring/supervision provided by professionals during the project:

a. Has been helpful to understand more about integrating MIL into the classroom
b. I did not benefit from mentoring

c. It has not helped me to grow professionally

d. | felt pressured by their presence in class

e. Other

. What do you think the students have benefited as a result of the project:

a. Better knowledge of MIL
b. Problem solving skills

c. Critical thinking skills

d. Other

. Based on what actually happens in the classroom, what goals do teachers achieve

when teaching MIL?

Protecting students from the negative influence of the media
Critical evaluation of the media

Developing media production skills

Understanding of different media forms or genres
Developing text analysis skills

Removing students from bad habits of media consumption
Cultivating a cultural identity

Other

QT 0O Qo0 T oW

. How important do you consider MIL in the learning process?

a. Veryimportant

b. Important

c. Not very important
d. Unimportant

. Choose all that apply. In your opinion:

a. MIL training should be provided to all teachers

b. MIL in schools should be taught at all levels (ie elementary, primary, secondary
and high school]

c. Teachers should receive continuous training to increase competences in this field

d. Other
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Guide to semi-structured interviews

The Albanian Media Institute with the financial support of European Union and UNESCO
Is conducting a research report that aims to collect evidence and identify the results
achieved on the piloting of Media and Information Literacy (MIL) piloting in 20 schools that
were involved in the project “Building Trust in the Media in Southeast Europe and Turkey,
phase II". The purpose of the survey is to assess how the project has helped to increase
the skills of young people for media and information literacy (MIL] through the integration
of the MIL curricula in the formal educational system in Albania.

We guarantee that all the information you will give us while completing this questionnaire
will be confidential, guaranteeing your privacy.

Thank you for your participation!

1. What does MIL (Media and Information Literacy) means to you?
2. Why did you become part of this project to integrate MIL into the teaching curricula?

3. What were the results you achieved? What aspects of the project do you find most
valuable?

4. What do you think about the mentoring? How and how much did it serve to you? What
would be the suggestions for the future mentoring of teachers on MIL?

5. What are the main challenges in integrating MIL into teaching curricula?
6. What are some of the lessons learned? How would you act differently?

7. What do you think has changed in working with children since the integration of MIL
in the lessons?

8. Canyou sahre any examples or good practices?

7. What do you think needs to be done in the field of MIL?



